This study investigated the factors that influence college-level EFL students' Language Learning Strategies (LLS) in Saudi Arabia. A survey of 178 participants from different higher education institutions in Saudi Arabia was conducted. A Multivariate Analysis of Variance (MANOVA) was employed to identify the most frequently used LLS and to investigate the difference between students' demographic variables and their use of LLS. The study's results revealed that the majority of participants fell in the age category between (18-22) years old, were in their 4th year of college, were Saudi nationals, and majored in TESL/TEFL. The findings also showed that participants' overall use of LLS was average (medium). The study investigated the six LLS among participants and revealed that Metacognitive Strategies were the most frequently used strategies while Affective Strategies were the least frequently used strategies. The results also indicated that there was an overall statistically significant difference in LLS based on participants' gender. However, the findings found that age, college level, nationality, and major did not have any statistically significant effect on the six LLS.
Introduction
Over the past few decades, a remarkable paradigm shift, in the field of education, in general, and in language teaching and learning, in particular, has taken place from a teacher-centered to a student-centered approach (Lessard-Clouston, 1997) . This shift has led many researchers to investigate students' language learning strategies (LLS) in order to explore strategies that successful language learners use in their learning and to understand why some language learners succeed while others fail (Nguyen & Godwyll, 2010) . It was agreed among researchers that language learners, consciously or unconsciously, employ a variety of LLS which, in turn, distinguish between more successful and less successful learners (Hong-Nam & Leavell, 2006) . Many studies have correlated LLS to learners' age, gender, nationality, and proficiency level (Ehrman & Oxford, 1988; Gerami & Baighlou, 2011; Green & Oxford, 1995; Hong-Nam & Leavell, 2006; Nguyen & Godwyll, 2010; Oxford & Ehrman, 1995; Oxford & Nyikos, 1989; Phillips, 1991; Politzer, 1983; Riazi, 2007; Sheorey, 1999; Wharton, 2000; Yang, 1999; Zeynali, 2012) .
Statement of the Problem
In the context of EFL Saudi classrooms, most of LLS studies focused on primary and elementary-level students while a few studies have been conducted to investigate LLS among college-level EFL students. The aim of this study is to investigate the factors that influence college-level EFL students' language learning strategies in Saudi Arabia.
Purpose of the Study
As LLS can influence EFL learning, it is critically important to carefully understand and study the strategies employed by EFL students. Given the importance of this topic, this study addressed the following research questions: Table 1 . Classifications of LLS
LLS Classification
Researcher & Year 1.
Active task approach. 2.
Realization of language as a system. 3.
Realization of language as a means of communication and interaction. 4.
Management of affective demands. 5.
Monitoring L2 performance. Naiman et al. (1978) 1.
Metacognitive strategies which include planning (advance organizers, direct attention, selective attention, self-management, functional planning, self-monitoring, delayed production, & self-evaluation), monitoring (checking, verifying, or correcting one's comprehension or performance), and self-evaluating(checking the outcomes of one's own language learning against a standard after it has been completed).
2.
Cognitive strategies which include repletion, resourcing, translation, grouping, note-taking, deduction, summarization, recombination, imagery, auditory representation, key word, contextualization, elaboration, transfer, & inferencing.
3.
Socioaffective strategies which include cooperation and question for clarification.
O 'Malley et al. (1985) 1.
Learning strategies which contribute directly to the development of language learning and include cognitive strategies (such as clarification/verification, guessing/inductive inferencing, deductive reasoning, monitoring, memorization & practice) and metacognitive strategies (such as planning, prioritizing, setting goals, & self-management).
2.
Communication strategies which contribute indirectly to the development of language learning and include creating opportunities for practice and production tricks.
3.
Social strategies which contribute indirectly to the development of language learning and include initiating conversations, listening to L2 media, questions to fellow students/teachers/ native speakers, etc. Rubin (1987) 1. Direct strategies which involve direct learning and use of the new language. They include: a.
Memory strategies: used for remembering and retrieving new information, such as: creating mental linkages; applying images and sounds; reviewing well; employing action. b.
Cognitive strategies: used for understanding and producing the language, such as: practicing; receiving and sending messages; analyzing and reasoning; creating structure for input and output. c.
Compensation strategies: used for using the language despite lack of knowledge, such as: guessing intelligently; overcoming limitations in speaking and writing.
2.
Indirect strategies which contribute indirectly but powerfully to learning. They include: a.
Metacognitive strategies: used for coordinating the learning process, such as: centering one's learning; arranging and planning one's learning; evaluating one's learning. b.
Affective strategies: used for regulating emotions, such as: lowering one's anxiety; encouraging oneself; taking one's emotional temperature. c.
Social strategies: used for learning with others, such as: asking questions; cooperating with others; empathizing with others. Oxford (1990) 1.
Management & planning strategies which are related to the learners' purpose to control their own learning.
Cognitive strategies which are applied by learners to improve their ability to learn and solve problems.
3.
Communicative-experiential strategies which are employed by learners to keep the conversation going & include verbal and nonverbal instruments.
4.
Interpersonal strategies which are tailored to monitor the learners' development and evaluate their performance.
5.
Affective strategies which involve emotions, feelings, and attitudes toward learning a target language.
1.
Language learning strategies which are used with an explicit goal of improving learner knowledge of a target language. (Abraham & Vann, 1987; Green & Oxford, 1995; Grainger, 1997; Griffiths, 2003; Peacock & Ho, 2003; Chamot, 2004; Hong-Nam & Leavell, 2006) .
Recent studies indicated that older language learners used different strategies than younger language learners. Female language learners were also reported to employ a much wider and different range of strategies than male language learners. Also, specific nationalities/ethnicities have been reported to use more strategies than other nationalities/ethnicities. Some learning styles have been found to have a strong effect on the strategies used by language learners. In addition, highly motivated language learners adopt a greater range of strategies than do less motivated learners (Oxford, 1990) .
LLS in EFL Saudi Classrooms
In the context of EFL Saudi classrooms, a few studies have been conducted to investigate LLS among Saudi EFL students. Al-Braik (1986) examined the factors which contributed to the successful language learning among Saudi students. The study revealed that Saudi students considered exposure to English and its culture as important as formal English instruction. It also revealed that students who started English between the ages of seven and twelve showed better learning strategies than those who started at older ages. Alwahibee (2000) examined the kinds of LLS employed by Saudi students when learning English as a second language in the USA. His study found that successful Saudi learners used metacognitive strategies, cognitive strategies, compensation strategies, social strategies, memory strategies, and, finally, affective strategies; while unsuccessful learners used compensation strategies, cognitive strategies, metacognitive strategies, memory strategies, social strategies and finally affective strategies. The demographic factors (age, gender, academic major, length of stay in the USA, personality type, TOEFL scores, language learning experience, beliefs regarding language, and attitudes) were found not to have a significant relationship with LLS used by Saudi students. In a similar study, Alotaibi (2004) examined the type and frequency of LLS among Saudi EFL students and investigated the relationship between strategy use and certain factors such as language proficiency level, gender and motivation. The study reported motivation to significantly correlate with all strategy categories. More proficient and highly motivated participants used a greater number of effective strategies more frequently. The study also showed greater female strategy use, especially out-of-class strategies. The findings also revealed that teachers and teaching practices affect students' motivation and strategy use. Alhaisoni (2012) investigates the type and frequency of language learning strategies used by Saudi EFL students. The study revealed that the students used language learning strategies with low to medium frequency. They preferred to use cognitive and metacognitive strategies the most, whereas they showed the least use of affective strategies and memory strategies. The findings of the study showed that there was no significant gender difference in the use of language learning strategies except for social strategies, as where females reported using them significantly more than males. Female students also tend to use overall language learning strategies more often than males. The study also revealed that highly proficient students used all six categories more than low-proficiency students.
Method

Research Design
This study was designed to investigate the factors that influence college-level EFL students' language learning ijel.ccsenet.org Vol. 7, No. 1; strategies in Saudi Arabia. The independent (predictor) variables were the participants' demographic variables (gender, age, nationality, major, & college level). The dependent (criterion) variables were the participants' Language LLS.
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To investigate the participants' most frequently used LLS and to investigate the difference between the participants' demographic variables and their use of LLS, a Multivariate Analysis of Variance (MANOVA) was employed.
Participants
Data was collected from a sample of EFL students (N=178) in several Saudi higher education institutions. The sample included male, female, Saudi, and non-Saudi students in different college levels & majors.
Data Collection
A survey questionnaire was employed as a method of data collection. According to Johnson & Christensen (2000) , the purpose of using a questionnaire is to obtain information about perceptions, feelings, thoughts, beliefs, etc. This study used Oxford's Strategy Inventory of Language Learning (SILL). The questionnaire consisted of seven parts including 55 items. The first part consisted of 5 items focusing on the participants' demographics. The second part consisted of 9items designed to identify the participants' memory strategies. The third part consisted of 14 items designed to identify the participants' cognitive strategies. The fourth part consisted of 6 items designed to identify the participants' compensation strategies. The fifth part consisted of 9 items designed to identify the participants' metacognitive strategies. The sixth part consisted of 6 items designed to identify the participants' affective strategies. The seventh part consisted of 6 items designed to identify the participants' social strategies.
Validity and Reliability
This study utilized Oxford's Strategy Inventory of Language Learning (SILL). This instrument has been widely accepted and adopted in several studies related to language learning strategies. The Cronbach's alpha reliability coefficients of the instrument indicated a high level of internal consistency as described in (Table 2) . 
Results and Discussion
Participants' Gender & Age
Statistical analysis of participants' gender & age (Figure 1) showed that 70.6% of the participants were females and 29.8% were males. The majority of the participants (71.9%) fell in the age category between (18-22 years old).
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Participants' Compensation Strategies
Participants' compensation strategies (Table 5) were analyzed and the results showed that participants had an overall medium use level of compensation strategies (m= 3.44, SD=1.14). 
Participants' Metacognitive Strategies
When analyzing participants' metacognitive strategies (Table 6 ), descriptive analysis showed that participants had an overall good use level of metacognitive strategies (m= 3.74, SD=1.17). 
Participants' Affective Strategies
Statistical analysis of participants' affective strategies (Table 7) showed that participants had an overall medium use level of affective strategies (m= 3.21, SD=1.30). 
Participants' Social Strategies
Investigation of participants' social strategies (Table 8) showed that participants had an overall medium use level of social strategies (m= 3.48, SD=1.15).
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However, the findings of this study showed that age, college level, nationality, and major did not have any statistically significant effect on the six LLS. This result is in line with previous studies by (Phillips, 1991; Sheorey, 1999; Yang, 1999; Wharton, 2000; Alwahibee, 2000; Hong-Nam & Leavell, 2006) .
Implications for Future Research
The findings of the current study stress the importance of LLS in language EFL teaching & learning. LLS should also be incorporated in language instruction as well as curriculum design. EFL teachers need to know how to teach and implement LLS into their classrooms (Alwahibee, 2000; Alotaibi, 2004; Alhaisoni, 2012) .
Students should be aware of LLS in order to better enhance their language learning experiences. They should be provided with more opportunities to learn and use LLS. Students should be encouraged to adopt some other non-cognitive strategies to enhance their learning. Memory strategies are of equal importance if used with the intention of increasing long-term memory; and therefore, they could be utilized as a powerful tool to learn language (Alqahtani & Alhebaishi, 2010) .
The results of this study suggest that further research studies could be conducted in order to better address the issue of LLS in EFL learning. The following recommendations may be considered for further investigation:
1) This study examined EFL students' gender, age, college level, nationality, & major. Future research should also examine EFL students' learning styles and TOEFL/IELTS scores as well.
2)
This study employed Oxford's Strategy Inventory of Language Learning (SILL) as a theoretical framework. Future research should employ other models that address LLS.
3)
This study used a quantitative approach. Future research should employ a qualitative approach as well in order to shed more light on this issue.
